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Greetings From The Johnsons

Greetings!  Once again it is time for us to say hello and encourage you to continue utilizing the power of cooperation in your work and personal life!  We have had a busy year, both nationally and internationally.  Roger has been on sabbatical and David is anticipating the Boston Marathon.  We are planning this summer’s training and are looking forward to the Minneapolis Trainings the third week in July.  They include Foundation, Advanced, Conflict Resolution, Assessment, Leading the Cooperative School, Foundation Leadership Training, and Leadership Trainings for all the courses.  The summer schedule is included in this newsletter.  

We are doing training throughout the world.  This year we have been in Hong Kong, China, Australia, Peru, Columbia, Mexico, Norway, and Cyprus.  We are looking forward to another active year in training teachers in cooperative learning. 

The Cooperative Learning Center in Hong Kong continues to thrive and a related Cooperative Learning Center is opening in Shanghai.  Cooperative Learning is alive and well throughout the world.  

Interest stays high in the research area for both cooperative learning and conflict resolution.  This year at AERA there are several sessions dedicated to those topics.

Cooperative Learning And Peace Education

The Nature Of Peace And Peace Education

Given the current state of the world, reflecting on the nature of peace education seemed timely.  In order to understand the nature of peace, it is necessary to understand the interrelationships among war, peace, cooperation, and conflict.  War is a state of open and declared armed combat between states or nations, peace is freedom from war or strife (or a state of mutual concord between governments), cooperation is working together to achieve mutual goals, and conflict is the occurrence of incompatible activities (Deutsch, 1973; Johnson & Johnson, 1989).  War and peace are two ends of a single continuum, so if there is war there is no peace and vice versa.  Peace exists when there is cooperation among nations and war ends when cooperation is reestablished.  Peace, however, is not an absence of conflict.  Peace is a state in which conflicts occur frequently and are resolved constructively (war, in contrast, is a state in which conflicts are managed through the use of large scale violence).  

Peace may be defined as the absence of war or violence in a mutually beneficial, harmonious relationship among relevant parties (i.e., aspects of a person or among individuals, groups, or countries; Johnson & Johnson, 2006, 2010).  In this definition, peace is conceptualized as having two separate dimensions (see Figure 1). On the first dimension, war, violence, and strife are at one end (war is a state of open and declared armed combat between entities such as states or nations) and at the other end are settlements, agreements, or common understandings that end or avert hostilities and violence. On this dimension, if war or violence is absent, then peace is assumed to exist. On the second dimension, discordant, hostile interaction aimed at dominance and differential benefit (i.e., winners and losers) and characterized by social injustice is at one end, and mutually beneficial, harmonious interaction aimed at achieving mutual goals and characterized by social justice is at the other end. On this dimension, if the relationship is characterized by positive relationships, mutual benefit, and justice, then peace is assumed to exist.  
Two of the approaches to peace are imposed peace (see Figure 2) and consensual peace (see Figure 3).  Imposed peace is based on domination, power, imposition, and enforcement.  The consensual approach to peace is based on reaching an agreement that (a) ends violence and hostilities and (b) establishes a new relationship based on harmonious interaction aimed at achieving mutual goals.  
One hope to establish and maintain peace is peace education.  Peace education may be defined as teaching what peace is, how it may be established, how it may be maintained, and the factors influencing its continuation or demise.  The ultimate goal of peace education is to give students the knowledge, procedural competencies, identity, and values required to maintain peace within themselves (intrapersonal peace), among individuals (interpersonal peace), among groups (intergroup peace), and among countries, societies, and cultures (international peace).  

There are at least five peace education programs needed in all classrooms:  Cooperative learning, constructive controversy, teaching students to be peacemakers, ethical judgment, and forgiveness.  

Cooperative Learning

Cooperative learning is the foundation on which all other peace education programs are built.  Establishing peace requires creating a cooperative context in which all parties involved perceive mutual goals they are committed to achieving.  A cooperative context promotes effective and continued communication, accurate perceptions of each other’s actions, trust in and liking for each other, recognition of the legitimacy of each other’s interests, and search for a solution accommodating the needs of all sides (Deutsch, 1973; Johnson & Johnson, 1989).  A cooperative context is established through using cooperative learning the majority of the time (Johnson, Johnson, & Holubec, 1998).  Without cooperative learning, the effectiveness of the other peace education programs decreases.  

Constructive Controversy

Establishing peace requires making decisions about difficult issues (often involving ethnic, cultural, or religious differences) that reflect the best reasoned judgment of everyone involved.  Doing so is not easy.  A procedure is needed that allows students to learn how to make effective decisions, such as constructive controversy.  

In a controversy, participants make an initial judgment, present their conclusions to other group members, are challenged with opposing views, become uncertain about the correctness of their views, actively search for new information and understanding, incorporate others' perspectives and reasoning into their thinking, and reach a new set of conclusions.  

This process results in significant increases in the quality of decision making and problem solving (including higher-levels of cognitive and moral reasoning, perspective taking, creativity, and attitude change about the issue), motivation to learn more about the issue, positive attitudes toward the controversy and decision making processes, the quality of relationships, and self-esteem.  While the constructive controversy process can occur naturally, it may be consciously structured in decision making situations.  This involves identifying the major alternative courses of action that may be taken to solve the problem, assigning two members to (a) develop the best case possible for the assigned alternative, (b) present it to the group and listen to the opposing positions, (c) engage in a discussion in which they attempt to refute the other positions and rebut attacks on their position, (d) reverse perspectives and present the other positions, and (e) drop all advocacy and seek a synthesis that takes both perspectives and positions into account.  Then each year students are retrained in a more complex and sophisticated level of engaging in academic controversies from kindergarten through the 12th grade.  
The educational use of controversy may be utilized in any subject matter.  Engaging in the controversy process should pervade school life so that students develop considerable expertise in its use and incorporate the process into their identity.  Any time students participate in the controversy procedure, they are getting a lesson in peace education and a lesson in democracy.  By becoming skillful in the use of the academic controversy procedure individuals gain the competencies necessary to establish and maintain peace.  The possibility of this taking place is strengthened by the foundation of theory and research on which the controversy procedure is based.  

Teaching Students To Be Peacemakers

Peace depends not only on making difficult decisions, but also on resolving the conflicts based on the differing interests of the parties involved.  Conflict of interests are ideally resolved through problem-solving (integrative) negotiation that maximize the benefits of everyone involved.  When negotiations fail, then mediation is required.  The peacemaker program trains students to face and value conflict, negotiate in a problem-solving way, and mediate their peers’ conflicts (Johnson & Johnson, 1995a).  

Teachers deliver the Teaching Students To Be Peacemakers Program to entire classes through a set of experiential lessons that include case studies, role playing, and simulations.  Three units are presented in twenty 30-minute lessons.  Four lessons focus on the nature of conflict and its potential constructive outcomes.  Eight lessons focus on how to engage in problem-solving negotiations.  Eight lessons focus on how to mediate schoolmates’ conflicts.  The peer mediation procedures are then implemented in the class and school.  For each class, two mediators are chosen each day.  The role of mediator is rotated throughout the class so that each student serves as a mediator an equal amount of time.  Follow-up lessons are then conducted throughout the school year to refine and upgrade students’ negotiation and mediation skills.  The procedures may be integrated into academic lessons in literature, social studies, and science classes.  Each year the Program is retaught at a more complex and sophisticated level from kindergarten to 12th grade.  

Ethical Reasoning

Peace depends on ethical judgment and ethical behavior.  Ethical judgment involves reasoning about means and ends in light of principles (ethical codes) and context (Narvaez, Herbst, Hagele,& Gomberg, 2003).  Ethical judgment includes both moral reasoning and the cognitive skills involved in controlling, balancing, and guiding reasoning.  Ethical judgment may be taught through the discussion of moral conflicts and dilemmas, particularly with peers who have different perspectives.  Such discussions may emphasize optimistic thinking.  Acting ethically includes a sensitivity to what is and is not ethical, reasoning about issues in the context of ethical principles, motivation to act in ethical ways, and the ability to actually engage in ethical actions.  The more individuals strive to become ethical people, the more likely peace will exist.  

Forgiveness

Establishing peace almost always involves forgiveness.  In many conflicts, one of more disputant may believe that he or she has been unfairly wronged.  Anger, righteous indignation, and a desire to hurt the offending disputant often result.  In order for a constructive resolution of the conflict to be found, disputants have to forgive each other.  Forgiveness involves willfully abandoning the negative thoughts, feelings, and behaviors directed at the offender and instead developing positive thoughts, feelings, and behaviors toward the offender.  Forgiveness does not necessarily involve condoning (i.e., ignoring or subtly approving) an offense or reconciling with the offender, and it does not preclude constructive expressions of anger or reasonable redress of injustice.  Students may be trained to be forgiving by developing four sets of competencies:  Awareness (admitting that the offense took place and experiencing its negative consequences), making the decision to forgive rather than to focus on their negative responses, doing the internal work needed to forgive (such as reframing the offense and the offender so that forgiveness is possible), and experiencing the benefits of forgiveness (Enright, Gassing, & Knutson, 2003).  Even in the most intractable, violent conflicts that continue for hundreds of years, individuals have forgiven each other and freed themselves from the anger, anxiety, and depression resulting from their exposure to violence.  

Summary

One hope for peace is teaching all students in our schools the knowledge, procedural competencies, identity, and values required to maintain peace within themselves (intrapersonal peace), among individuals (interpersonal peace), among groups (intergroup peace), and among countries, societies, and cultures (international peace).  Those competencies include how to engage in constructive controversies, negotiate mutually beneficial resolutions to conflicts, apply a high level of ethical judgment in resolving conflicts, and forgiving opposing disputants for what they have done in the past.  
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Figure 2 Imposed Peace
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Figure 3 Consensual Peace
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High Stakes Testing and the Cooperative Classroom

One of the most widespread evaluation procedures used is a standardized test.  While there are many critics of standardized testing, and their value for teachers in the classroom as assessment tools is questionable, they will be part of the assessment procedures in most school districts for the foreseeable future.   (For advantages and disadvantages see pages 3:2 –3:7 in Meaningful and Manageable Assessment through Cooperative Learning, Edina, MN:  Interaction Book Company). 
These High Stakes Tests may determine the future of students or the prestige of schools or teachers.  In fact there are several different stakeholder groups, (students, parents, teachers, administrators, and policy-makers) that value a well-conceived testing program.  

Since these tests are likely to be with us for some time, it is worth examining how to prepare students for them in the most effective ways with the least amount of time taken away from the regular instructional program.  Since the curriculum usually has many outcome goals and the High Stakes Test is often focus on a single outcome (i.e. retention of information that is often not aligned with the content of the curriculum), it is important to help students become comfortable with the testing situation and better prepared to do well.   

Adding a group goal to individually doing well helps students to focus on the testing situation.  The teacher can emphasize the total number of correct responses that the class would get, and even set a class goal (estimated from past testing or a standard).  Having both an individual goal (i.e. doing better than last time) and a group goal (i.e. class standard to reach) not only motivates more students but sets up the cooperative norms of helping each other prepare and do well. 

The warm-up involves familiarizing students with the mechanics of the testing situation.  This includes using facsimiles of the answer sheets, practice filling in the requested information, going through the instructions as they are written in the testing situation, and working through the questions with good speed.  This process can be started a week before the testing (for twenty to thirty minutes) and practiced every day, or could be used for other assessments routinely prior to the testing.  Students should sit in pairs for this and check with each other if confused by the situation.  If the GIG (Group preparation, Individual testing, Group checking) Cooperative Process is used, students will make sure that their partners are comfortable with the testing mechanics.  

Practice tests with questions that are similar to those asked in the actual test should be given in cooperative pairs.  Students working in pairs will become familiar with the content and length of the test, and share test-taking strategies.  The specific skills needed for the test (such as reading graphs or diagrams) may be taught to the class and reviewed in pairs.  Testing behaviors that enhance chances of doing well (i.e. skipping the questions you do not know and doing all the ones you do know first) may be taught to the class and practiced in pairs.  

Practice pairs may also be used to speculate on what questions will be asked and prep each other on the answers.  Even if their questions are not asked, it gives them confidence going into the test.  Peer support and encouragement is important throughout this procedure.  The required social skills may need to be taught.  Occasionally putting two pairs together to process what they are learning adds ideas and support.  

The teacher monitors with care during this preparation time.  Some students may need individual help.  

After the teacher receives the results for the test (the sooner the better) a follow-up lesson may be conducted.  The follow-up session may included remediation in pairs or small groups, group processing of how well members did on the test, and a celebration of students’ hard work and effort.  It is always good to process the experience (in the pairs and as a total class) with good ideas of how to do even better next time.  It may be important for some students that you don’t overemphasize the standardized tests during this process.  If it can be a class project and fun, it will develop better attitudes and norms. 

Teachers can help their students score higher on standardized tests by having them prepare cooperatively, making the test situation comfortable, and helping students realize that their scores are neither a cause for pride or shame but just a measure of how well they knew certain material at that time.  In holding teachers accountable for student scores, it should be remembered that teachers can only provide an opportunity for students to learn, they cannot make students learn.  

Cooperative Learning To Improve Reading Comprehension 

There are at least four cooperative reading strategies that tend to improve students reading comprehension:  pair reading, comprehension triads, the jigsaw procedure, and purposeful reading.  

Pair Reading

Pair reading is helpful whenever students are required to read complex or difficult material.  Pair students up randomly or heterogeneously by reading ability or back ground knowledge and give each of them a copy of the material to be read.  

The cooperative goal is for both members to be able to explain the meaning of each paragraph.  

1.  Students read together all the headings to get an overview.  It is often helpful to have students rephrase each heading into a question.  

2.  Both students silently read the first paragraph (or “chunk” of about 10 lines).  Student A is initially the summarizer who explains in his or her own words the content of the paragraph Student B, who is the accuracy checker who listens carefully, corrects any misstatements, and adds anything left out.  Then he or she tells how the material relates to something they already know.  The two students reverse roles for each paragraph until the assignment is completed.  

3.  Students A and B integrate the summaries of each paragraph and agree on the overall meaning of the assigned material.  

Reading Comprehension Triads

Reading comprehension triads work well with material that has a set of comprehension questions to be answered after reading.  The cooperative goal is to develop one set of answers from the group, everyone has to agree, and everyone has to be able to explain each answer.  

To facilitate the group's work, each member is assigned a role:  The reader reads the material out loud while the other group members follow along.  The recorder writes down the groups’ best answers (recording at least three possible answers to each question so that the group goes beyond the obvious).  The checker for understanding periodically asks each member to explain out loud the best answer for each question to ensure that all members can explain the group’s answers.  All students are expected to participate actively, encourage and support each other’s participation, and elaborate on each other’s answers.  Students may ask other groups for help and assistance when it is needed.  
Academic Jigsaw Procedure

Divide the material assigned to each group into parts (like a jigsaw puzzle) so that each member has one unique section of the materials needed to complete the assignment.  The cooperative goal is for each member to ensure that everyone in the group learns all the assigned material.  The Jigsaw Procedure is as follows:  

1.  Cooperative Groups:  Assign students to cooperative groups of two to four students.  Distribute materials so that each group member gets one part of the materials.  

2.  Preparation Pairs:  Assign students to cross-group pairs who are responsible for learning and teaching the same material.  Students learn their part of the lesson and plan how to teach it to the other members of their groups.  Pair members agree on what they wish to teach and prepare a visual aid to help them teach it.  They create one teaching plan (each needs an individual copy of the plan.  

3.  Practice Pairs:  Students form a practice pair with a member of another preparation pair who has the same material they do.  The students practice teaching their assigned material, listen carefully the their partner's practice, and incorporate the best ideas from each other's preparation into their own.  

4.  Cooperative Groups:  Students return to their cooperative groups.  Their tasks are to teach their area of expertise to the other group members and learn the material being taught by the other members.  They are to ensure that members master all parts of the assigned material.  

5.  Monitoring:  While the groups work, teachers systematically move from group to group and assist students.  

6.  Evaluation:  Assess students' degree of mastery of all parts of the material by giving a test students take individually.  Bonus points may be given to members of groups whose members all score above 90 percent.  

Purposeful Reading

Purposeful Reading requires students to read a passage to find the answers to a set of questions.  The questions require students to understand progressively each important point in the assigned material (which may be a key chart or graph).  Purposeful Reading is meant to be either a preview of homework reading or a follow-up of homework reading.  

1.  Assign students to pairs, either randomly or by reading ability.  As a pair they read the questions and the headings in the assigned material.  

2.  The pairs are to read the assigned material, write down the answers to each question (and the page number), and ensure both members understand the answers.  

3.  Teachers monitor to ensure students understand the procedure.  

4.  Teachers randomly select written answers from one member of each pair to assess quality of the work.  

New Books

Johnson, D. W., & Johnson, R.  (2004).  Assessing students in groups:  Promoting group responsibility and individual accountability.  Thousand Oaks, CA:  Corwin Press.

Peace Education

We edited a section on Peace Education in:  

Johnson, D. W., & Johnson, R. (Eds.).  (2003).  Frontiers in research:  Peace education.  Journal of Research in Education, 13(1), 39-91.  

For a copy of the issue, contact Scott Ballantyne, BH 34, Alvernia College, 400 St. Bernardine Street, Reading, PA 19607.  

Conflict Resolution

We have edited the Winter, 2004 issue of Theory Into Practice (Volume 43, Number 1) on Conflict Resolution.  Excellent articles on conflict resolution training from all over the world are included.  Copies may be ordered from 172 Arps Hall, 1945 N. High St., Columbus, OH 43210.  

Honors

The Teaching Students To Be Peacemakers Program is now listed as a model program by the Substance Abuse and Mental Health Services Administration, U.S. Department of Health and Human Services.  See their web site:  www.samhsa.gov 

Join The AERA SIGs

Members of the American Educational Research Association should ensure they are members of the Cooperative Learning and/or Conflict Resolution Special Interest Groups.  

Interaction Book Company
5028 Halifax Ave. S.
Edina, MN 55424
(952) 831-9500

FAX:  (952) 831-9332
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