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Greetings From The Johnsons

Greetings!  Here we are again!  We have had a busy year, both nationally and internationally. 
David has become the “have suitcase, will travel” person.  Roger is never sure where he is.  We both have been doing cooperative learning training (San Antonio, Oregon, Mexico, Spain, Canary Islands, etc.).  We are looking forward to less, as least Roger is.  Spain is very active in cooperative learning and has an excellent model in Balboa (developed by Nicolas Muracciole and Javier Bahon) where they stage a three-day training that focuses on implementing cooperative learning; follow-up by colleagues in Spain, and three months later, a three day training on teaching social skills and cooperative controversy.  Oregon is also an interesting implementation of cooperative learning under a grant by Mark Van Ryzin and Cary Roseth.  They recruited rural and small town school districts to participate.  Half are presently implementing cooperative learning and the other half will serve as control districts for two years, when they will receive the training.  We have learned a lot about Oregon off the major roads, including hiking to beautiful waterfalls and vistas.  

Much of our training is with colleges and universities.  Since staff development has been disappearing in K-12 schools in the U.S., colleges and universities have developed staff development for professors.  Classrooms using cooperative learning are found in many community colleges and in major universities as well (notably Michigan State, Purdue, and, of course, the University of Minnesota).  

We won’t be giving our Institute (training) this summer in July as the Commons hotel is being sold. We look forward to doing the Institute in summer of 2018.  

We hope all of you are helping classrooms become cooperative where students care about each others’ success and are learning the social skills needed to be successful in their lives. 
Roger and David
Cooperative Learning And Social-Emotional Learning
David W. Johnson, Roger T. Johnson

The time has come for a re-emphasis on Social-Emotional Learning in American schools.  Social-emotional learning refers to the feelings, self-awareness and self-acceptance, attitudes, values, interpersonal skills, work habits, and moral character inculcated in students by their educational experiences (Johnson, 1972).  More than any other aspect of classroom life, cooperative learning supports the social and emotional development of students. In addition, cooperation (social interdependence theory) grounds social-emotional learning in theory and considerable empirical evidence. 
History

There is a long-history of emphasizing social-emotional learning in American schools.  Thomas Jefferson and many other founders of American democracy believed that public schools were indispensible for creating competent, active, and engaged citizens/leaders. Jefferson believed that schools should cultivate “virtue” and patriotism. Samuel Adams believed teachers were responsible for nurturing a “moral sense” in students. Abigail Adams told her son Quincy that learning math, science, and literature are of little value unless the person also develops virtue, honor, truth, and integrity. The founders believed that a free republic was the most powerful form of government but also the most fragile, because it requires a virtuous citizenry who can balance their personal needs with those of the republic as a whole. The majority of the people must be committed to doing what is best for the nation as a whole. The founders of the United States thus created universal, state-supported, and locally governed public schooling to instill moral and ethical values in American children and youth and ensure the American people would be responsible citizens.  Public education was to consist of more than knowledge of basic skills, the classics, or reading, math, and science. Jefferson wanted a public education system that would ensure the average person would understand the current political, economic, and social issues, their relevance to his or her life, and what was needed to improve and sustain democracy. A similar emphasis on social and emotional learning existed in higher education. The colonial college focused on building students’ character and preparing them for civic and religious leadership. Teaching was viewed as a sacred calling honored as highly as the ministry. Students were entrusted to faculty responsible for their intellectual, moral, and spiritual development. 
Early America
The emphasis on social and emotional learning did not end with the founders of American democracy. In the last three decades of the 19th century, Colonel Frances Parker, perhaps the leading American educator of the time, advocated the view that schools were responsible for teaching students an intense devotion to freedom, democracy, and individuality. He viewed mutual responsibility as the great, central principle of democracy. Parker believed that students would fully develop their capacities only if cooperative learning was encouraged and competition and individualistic efforts were eliminated as motives in school tasks. Following in Parker’s footsteps, in the first half of the 20th Century John Dewey used his famous project method of instruction to stress the social and emotional aspects of learning and prepare students for problem solving and democratic living. 
Enemy:  Essentialist View
A major enemy of social-emotional learning has been the essentialist view, known as the “back to basics movement in the 1970s, that education should limit itself to basic subject matter (such as reading, math, and science) that is measurable by standardized tests. The essentialist emphasis is on motivating students through personal economic gain rather than through becoming contributing citizens of a democratic society. What advocates of essentialism ignore is that knowledge without virtue and integrity is dangerous and a potential menace to society. If schools graduate brilliant but dishonest people, individuals who have great knowledge but who do not care about others, or individuals who are great thinkers but who are irresponsible, society is harmed rather than benefitted. 
Keys To Promoting SE Learning

There are four key components in promoting social-emotional learning.  
The first key component of social and emotional learning is providing a cooperative (as opposed to a competitive or individualistic) context for instruction and life within the school. The heart of cooperation is “positive interdependence” (i.e., cooperation), which exists when individuals work together to achieve mutual goals. 
Social and emotional learning most effectively occurs when individuals share common goals (i.e., positive goal interdependence) and have a common fate (i.e., what happens to one member will happen to all members). Within cooperative learning groups, individuals fulfill their need to belong by forming and maintaining lasting, positive, and significant interpersonal relationships and need for reference groups (i.e., groups they identify with, compared their values and attitudes to, and use as a means for evaluating those values and attitudes). 
These interaction patterns affect numerous variables, which may be subsumed within the three broad and interrelated outcomes: effort to achieve, interpersonal relationships, and psychological health. 
Included in these outcomes are (a) self-awareness of one’s characteristics, strengths and weaknesses, and feelings, (b) self-acceptance, (c) self-esteem, (d) social support (that provides a safe environment in which to take risks in striving to achieve and build relationships with others), and (e) internalization of prosocial values. 
When students work together cooperatively, they tend to build positive and caring relationships, increase their social skills and competencies, and develop a positive moral character (Johnson & Johnson, 2005).  

The second key component of social and emotional learning is promoting positive, caring, and supportive relationships among students and between students and faculty. The degree of emotional bonding that exists among students has a profound effect on students’ social and emotional development. There are two ways to discuss the importance of positive peer relationships—what is gained by being involved in such relationships and what are the consequences of being disconnected and alienated from peers. 

Children, adolescents, and young adults need supportive and caring friends for healthy development. The benefits of interpersonal relationships are infinite. Relationships are the key to (a) physical health (b) psychological health, (c) personal identity, (d) social, cognitive, and moral development, (e) coping with stress and adversity, (f) seeing life as meaningful and having a high quality of life, (g) self-actualization, and (h) career success (Johnson & F. Johnson, 2017).  
Positive, supportive relationships are related to living longer lives, being ill less often, experiencing less severe illnesses, and recovering from illness and injury faster and more completely (Johnson & F. Johnson, 2017). People who are connected with others live longer than isolated people do in every age and ethnic/racial group and across all diseases. People who lack social and community ties tend to be twice as likely to die from any cause as were people who have such relationships. 
Positive, supportive relationships are related to psychological health (Johnson & F. Johnson, 2017). People who, for one reason or another, are unable to establish acceptable relationships, tend to develop considerable anxiety, depression, frustration, and alienation. Positive, supportive relationships are related to psychological adjustment, lack of neuroticism and psychopathology, lack of psychological distress, self-reliance and autonomy, a coherent and integrated self-identity, higher self-esteem, increased generally happiness, and coping effectively with stressful situations. Constructive interpersonal relationships, therefore, are both preventive and reparative. 

The third key component of social and emotional learning is to teach students the interpersonal and small group skills they need to interact effectively with other people (Johnson, 2009; Johnson & F. Johnson, 2017). They include such skills as communication, trust-building, leadership, decision making, goal setting, social influence skills, and especially conflict resolution skills. Three of the areas in which social skills are highly important are (a) cognitive and social development, (b) career success, and (c) general well being. 
The development of social competences are inseparably related and form the foundation for academic success and peer acceptance and socially appropriate behavior. A student’s social relationships play a powerful role in adjustment and success in school. They also enable individuals to form positive relationships characterized by peer acceptance and socially appropriate behavior and fewer problem behaviors. Better social skills correlated with students’ greater time-on-task, higher achievement scores, and better grades. 
Being socially skilled is related to success in career settings (Johnson, 2009; Johnson & F. Johnson, 2009). Almost without exception, any meaningful task requires the efforts of more than one individual. Curing cancer, building a sky-scrapper, bringing a product to market, funding a new company, all require the efforts of many different people working together. The success of these ventures depends on the participants’ social skills.  

While technical competencies are needed, career success may be primarily dependent on interpersonal competencies. The heart of most jobs, especially higher-paying more interesting jobs, is leading others, getting others to cooperate, coping with complex power and influence issues, and helping solve people’s problems in working with each other. To do so one needs the interpersonal skills to motivate others to achieve goals, negotiate and mediate, get decisions implemented, exercise authority, and develop credibility. The Center for Public Resources (1982) published a nationwide survey of businesses, labor unions, and educational institutions that found that 90 percent of the people fired from their jobs were fired for poor job attitudes, poor interpersonal relationships, inappropriate behavior, and inappropriate dress. Correspondingly, a Galllup Poll (2004) found that the most frequent reason for people quitting their job is that their boss or supervisor lacked interpersonal skills. 
Being socially skilled promotes students’ general well being. The quality of individuals’ social skills are related to the quality of their family life, their abilities to develop and maintain friendships, their enjoyment of leisure time activities that involve other people (such as team sports), and their ability to learn new skills and competencies and acquire knowledge, frames of reference, attitudes, and values from family, peers, friends, colleagues, and teachers. 
The fourth key component of social and emotional learning is to promote the development of moral character (Johnson & Johnson, 2008). Moral character depends on internalizing moral characteristics such as (a) frequent prosocial actions, (b) accurate perspective taking, and (c) moral identity. 
Prosocial behaviors are actions that benefit other people by helping, supporting, encouraging their goal accomplishment or well being. There are benefits to being prosocial. Prosocial children tend to build positive relationships with peers and, compared with schoolmates, are intrinsically motivated to build relationships with classmates, believe they are involved in positive relationships, value relationships, and enjoy positive wellbeing. Engaging in prosocial behavior influences how a person thinks of himself or herself (i.e., moral-identity). Prosocial behavior tends both to enhance and verify individuals’ self-definition as a moral person. 

Summary
Effective social-emotional learning is primarily the result of students working together cooperatively. As students work in cooperative learning groups, a wide variety of outcomes result, three of which are more positive and supportive relationships among students and between students and faculty, the development of essential interpersonal and small group skills, and the acquisition of moral character.  In addition, social interdependence theory and the 120 years of supporting research provide the foundation and the rationale for social-emotional learning.  
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Join The AERA SIGs

Members of the American Educational Research Association should make sure they are members of the Cooperative Learning and the Conflict Resolution and Violence Prevention Special Interest Groups.  
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