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Greetings From The Johnsons

Greetings!  Here we are again!  We have had a busy year, both nationally and internationally. 
Both of us are now retired officially from the University of Minnesota, but are Professors Emeritus and still teaching our cooperative learning course.  Retirement has given us much more time to spend on cooperative learning and constructive conflict.  We have been providing training in Spain twice in the last several months  (Madrid and Pamplona) and will be going back this year.  The interest in cooperative learning in Spain is impressive and a number of schools have made it a major goal.  

While we were in Pamplona, David decided that he wanted to “run with the bulls” and learned that he can still run.  It should have been titled running from the bulls.  

We are honored to be teamed with Morton Deutsch to receive the Lifetime Achievement Award from IASCE (International Association for the Study of Cooperation in Education).  It will be given at their conference in Denmark so if you are in the neighborhood, stop in. 

We are still working with Maine Township High Schools in Chicago on their extension of cooperation to Classroom Action Research.   They are in their 4th year and 4th cadre producing studies that answer teachers’ questions about the use of cooperative learning in their classrooms.  They are finding that  having their own data on their own students has even more influence than the 1200 + studies in other places, done by other people.  
The summer Cooperative Learning Institute is scheduled for the last week of July (27-30) and will include the Foundation Training, (Brown Book), Leadership, and an advanced course on Teaching Cooperative Skills (emphasizing trust building, leadership, communication, controversy, and conflict resolution skills).  We have found that teaching cooperative skills raises the level of outcomes.  The more skillful the students are, the higher the outcomes.  Come and join us (see www.co-operation.org).  

We expect that your cooperation is working well and that your skills are becoming even more effective.  Let us know some of your successes.  

Roger and David  
Enlisting Parents and Concerned Citizens in Promoting Peace Education
David W. Johnson and Roger T. Johnson

Goals of Peace Education

Peace involves two dimensions, the absence of war and the formation of harmonious mutually beneficial relationships.  Peace education may be defined as teaching individuals the information, attitudes, values, and behavioral competencies needed to resolve conflicts without violence and to build and maintain mutually beneficial, harmonious relationships (Johnson & Johnson, 2003, 2005, 2006).  The ultimate goal of peace education is for individuals to be able to maintain peace among aspects of themselves (intrapersonal peace), individuals (interpersonal peace), groups (intergroup peace), and countries, societies, and cultures (international peace).  This involves the civic values necessary for consensual peace need to be inculcated, such as commitment to the common good and to the well being of others, a sense of responsibility to contribute one’s fair share of the work, equality, and compassion when other members are in need.  

Promoting Peace Education in Schools

For concerned individuals who wish to influence schools to be more oriented towards creating a more peaceful nation and world, there are three approaches to encouraging peace education and a global perspective in schools:  content, process, and power.   
1.  Content Approach

The first approach is the content approach, which involves teaching, in existing and new classes, information related to such topics as the nature of peace and war, empowerment and oppression, diversity, democracy, and interdependence.  It should be noted that learning relevant information on the nature of peace and ways it may be established and maintained may be a necessary but not sufficient condition for developing the competencies, attitudes, and values targeted by peace education.  Information alone has little effect on behavioral competencies, attitudes, and values.  Learning about peace, therefore, may have only weak effects on positive attitudes toward peace and such values as liberty, equality, and fraternity. 

Actions That May Be Taken

Concerned individuals can (a) encourage schools to provide classes in world peace, nonviolence, ending oppression, creative problem solving, and so forth, (b) volunteer to teach or help teach such courses, or teach subunits within relevant courses, and (c) contribute money to schools or sponsor fund raisers to finance guest speakers in topics relevant to world peace such events.  

2.  Process Approach

The second approach t encourage peace education is the process approach, which refers to the day-to-day, moment-to-moment sequence of interactions taking place over time among students (and among students, teachers, and administrators) that are instrumental in achieving outcome goals (Watson & Johnson, 1972).  The instructional methods teachers use and the overall classroom and school environment determine the nature of the processes taking place within the classroom and school.  These processes largely determine the outcomes of instruction and schooling (Johnson & Johnson, 1974, 1989, 2009; Watson & Johnson, 1972).  Different processes result in different outcomes.  In creating a process that promotes the goals of peace education, there are two instructional methods that should be used the majority of the time.  They are cooperative learning and constructive controversy (Johnson & Johnson, 2007; Johnson, Johnson, & Holubec, 2013).  In addition, all students should be trained in integrative (problem-solving) negotiations and peer mediation.  A program for doing so is The Teaching Students to be Peacemakers Program (Johnson & Johnson, 2005).  For most students, twelve years of training and experience in engaging in cooperative efforts and resolving conflicts in constructive, mutually beneficial ways, will lay the foundation for building and maintaining peace in themselves, their relationships, their community and society, and the world.  

Cooperative Learning

Cooperative learning is the instructional use of small groups so that students work together to achieve mutual learning goals, that is, work together to maximize their own and each other's learning (Johnson, Johnson, & Holubec, 2013).  Cooperation is based on positive goal interdependence that exists when there is a positive correlation among individuals' goal attainments; one party can achieve his or her goal if and only if all other relevant parties achieve their goals (Deutsch, 1962).  Positive interdependence (cooperation) results in promotive interaction as individuals encourage and facilitate each other’s efforts to learn.  Negative interdependence (competition) typically results in oppositional interaction as individuals discourage and obstruct each other’s efforts to achieve.  In the absence of interdependence (individualistic efforts) there is no interaction as individuals work independently without any interchange with each other.  In order for cooperative learning to be effective, teachers must implement five basic elements of cooperation in each lesson.  The five basic elements are positive interdependence, individual accountability, promotive interaction, social skills, and group processing (Johnson, Johnson, & Holubec, 2013).  Typically, cooperation tends to promote greater efforts to achieve, more positive relationships, and greater psychological health than do competitive or individualistic efforts.  In addition, it promotes more prosocial behavior and attitudes, and a democratic set of values that includes the desirability of seeking mutual benefits and contributing to the common good.  

Constructive Controversy

Constructive controversy exists when one person’s ideas, information, conclusions, theories, and opinions are incompatible with those of another, and the two seek to reach an agreement that reflects their best reasoned judgment (Johnson & Johnson, 2007).  Constructive controversy involves what Aristotle called deliberate discourse (i.e., the discussion of the advantages and disadvantages of proposed actions) aimed at synthesizing novel solutions (i.e., creative problem solving).  Such  intellectual conflict is an important instructional method.  The outcomes generated by the instructional use of constructive controversy include (a) higher quality of decision making, problem solving, achievement, retention, (b) higher cognitive and moral reasoning, (c) more frequent and accurate perspective taking, (d) greater creativity, (e) greater open mindedness, (f) greater interpersonal attraction and support among participants, (g) greater than social support, (h) higher self-esteem, and (i) more democratic values.  The controversy procedure involves assigning one of two or more positions to two or more individuals.  The pair then (a) prepares the best case possible for its position, (b) presents the best case for the position to the other pair and listen to the opposing position, (c) engages in a discussion in which the advocacy pairs attempt to refute the opposing positions and rebut attacks on their position, (d) reverses perspectives and present the best case possible for an opposing position, and (e) drops all advocacy and seeks a synthesis that takes all perspectives and positions into account and group members can agree upon.  This procedure may be applied in a wide variety of situations, including education, decision-making situations, and political discourse.  

Peacemaker Program

To build peace, all students need to know how to resolve conflicts in constructive and nonviolent ways.  The two central components of the Teaching Students to be Peacemakers Program are learning how to negotiate to solve the problem and mediating schoolmates’ conflicts (Johnson & Johnson, 2005).  Negotiating to solve the problem results in all disputants achieving their goals while maintaining or even improving the quality of their relationships.  The problem-solving negotiation procedure consists of six steps:  (1) describing what you want,  (2) describing how you feel, (3) describing the reasons for your wants and feelings, (4) taking the other’s perspective and summarizing your understanding of what the other person wants, how the other person feels, and the reasons underlying both, (5) inventing three optional plans to resolve the conflict that maximize joint benefits, and (6) choosing the wisest course of action to implement.  The agreement should be fair to all disputants (i.e., “just”), maximize joint benefits, and strengthen disputants’ ability to work together cooperatively and resolve conflicts constructively in the future.  When students are unable to negotiate a resolution to their conflict, they may request help from a mediator.  A mediator is a neutral person who helps two or more people resolve their conflict, usually by negotiating an integrative agreement.  Mediation consists of four steps (Johnson & Johnson, 2005):  (1) ending hostilities, (2) ensuring disputants are committed to the mediation process, (3) helping disputants successfully negotiate with each other, and (4) formalizing the agreement.  
Processes of School Life

Cooperative learning, constructive conflict, and the Peacemaker Program create the processes that promote the competencies, attitudes, and values needed to build and maintain peace.  The processes of schooling may teach as much or more about world peace and develop as many or more relevant competencies, attitudes, and values underlying world peace than the studying of content about peace.  The instructional and class processes may promote the development of the competencies, attitudes, and values underlying peace or war.  If the school has a competitive environment and teachers structure leaning situations competitively, for example, then the norms support students striving to gain more than classmates, obstructing each other’s learning, seeking advantages over classmates, and striving to be dominate over others.  If the school has an individualistic environment and teachers structure learning situations individualistically, then the norms support striving only for self-benefit, indifference towards others, and believing that disputes should be settled to maximize one’s benefits without regard to others.  If the school has a cooperative environment and teachers structure learning situations cooperatively, then the norms support students striving to maximize their own and classmates’ learning, assisting and encouraging classmates’ efforts to learn, and contributing to the common good.  In other words, a competitive school environment and competitive experiences tend to develop attitudes and beliefs supporting dominance, suppression, oppression, and war, an individualistic environment and experiences tend to develop attitudes and beliefs concerned only with self-benefit, and a cooperative environment and experiences tend to develop attitudes and beliefs such as commitment to the common good and to the well being of others, a sense of responsibility to contribute one’s fair share of the work, equality, and compassion when other members are in need.  

There may be times the content being taught and the processes of instruction and school life contradict each other.  For example, a school may offer a course on peace, in which students are graded on a curve so that students compete over who knows the most about peace.  In such a situation the process of learning contradicts the content being learned, thereby potentially resulting in lower levels of learning about peace and the view of world relations as being based on the dynamics of “survival of the fittest” and dominance (i.e., the more powerful nations should dominant the less powerful nations).  Typically, it is only when cooperative learning and constructive controversy are used that the processes of learning are congruent with content being taught concerning peace, citizenship, and constructive conflict.  

Actions That May Be Taken

In order to promote peace education in schools, concerned individuals should encourage teachers, schools, and school districts to (a) use cooperative learning and constructive controversy as their primary instructional methods and (b) implement the Teaching Students to be Peacemakers Program within their classrooms and schools.  Ensuring that the processes of learning are congruent with content dealing with the desirability of peace will advance the cause of peace considerably with future generations.  If competition and individualistic learning are used, then the processes of learning will contradict any content promoting peace.  In addition, information alone rarely changes attitudes or affects values.  The processes of learning, however, have powerful effects on attitudes and values.  It is while engaging in cooperative efforts that many of the attitudes and values needed for building and maintaining peace are inculcated.  

Many teachers will need to receive training in how to use effectively cooperative learning and constructive controversy and to implement the Peacemaker Program.  Such training costs may include the use of substitute teachers to free teachers to attend training sessions.  A second strategy concerned individuals can undertake, therefore, is fundraising for specific training programs in cooperative learning, constructive controversy, and Teaching Students to be Peacemakers.  The PTA, for example, can sponsor training programs paid for by fundraisers and donations.  

A third activity concerned individuals can engage in is volunteering in classrooms to assist the teacher in implementing cooperative learning, constructive controversy, and the Peacemaker Program.  Teachers can always use help, especially when they are implementing teaching procedures they have not used before and programs their students have not participated in before.  Volunteering in the classroom will also provide an opportunity to build a positive relationship with the teacher, which provides opportunities to influence the teacher to create a class embodying the principles and peace.  

3.  Power Approach

The third approach is the direct power approach.  A concerned individual can run for the School Board or President of the PTA.  From such positions of power concerned individuals can influence the school district and the school to add content relevant to building and maintaining peace and influence teachers and administrators to implement instructional, class, and school processes conducive to promoting the competencies, attitudes, and values underlying stable peace.  

Summary

The goals of peace education include teaching students the information, attitudes, values, and behavioral competencies needed to resolve conflicts without violence and to build and maintain mutually beneficial, harmonious relationships so that students can maintain peace among aspects of themselves (intrapersonal peace), individuals (interpersonal peace), groups (intergroup peace), and countries, societies, and cultures (international peace).  

For concerned individuals who wish to influence schools to be more oriented towards creating a more peaceful nation and world, there are three approaches to encouraging peace education and a global perspective in schools.  

The first approach is the content approach, which involves teaching, in existing and new classes, information related to such topics as the nature of peace and war, empowerment and oppression, diversity, democracy, and interdependence.  

The second approach is the process approach, which refers to the day-to-day, moment-to-moment sequence of interactions taking place over time among students (and among students, teachers, and administrators) that are instrumental in achieving outcome goals.  The instructional methods teachers use tend to determine the nature of the processes taking place within the classroom and school.  Two instructional methods that require the processes that promote peace are cooperative learning and constructive controversy.  In addition, The Teaching Students to be Peacemakers Program results in students learning how to engage in problem-solving negotiations and peer mediation.  For most students, twelve years of engaging in cooperative efforts and resolving conflicts in constructive, mutually beneficial ways will lay the foundation for building and maintaining peace in themselves, their relationships, their community and society, and the world.  

The third approach is the direct power approach.  A concerned individual can run for the School Board or President of the PTA.  The power inherent in such positions may be used to promote the content and processes that inculcate the competencies, attitudes, and values underlying stable peace.  
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Summer Workshops

Location:  Minneapolis, Minnesota

Dates:  July 27 to July 30 

Workshops:  

-Foundations of Cooperative Learning

-Foundations Leadership Training
-Advanced Cooperative Learning
-Creative Conflict (Teaching Students To Be Peacemakers, Constructive Controversy) 
-Conflict Leadership Training

Contact:  Linda Johnson, 

lmj@visi.com
Interaction Book Company

The workshops will take place at the Commons Hotel (formerly the Radisson University Hotel), 615 Washington Ave., S.E., 1-800-822-6757, (612) 379-8888.  
Join The AERA SIGs

Members of the American Educational Research Association should make sure they are members of the Cooperative Learning and the Conflict Resolution and Violence Prevention Special Interest Groups.  

Interaction Book Company 
Interaction Book Company
5028 Halifax Ave. S.

Edina, MN 55424

(952) 831-9500 
FAX:  (952) 831-9332
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