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Greetings From The Johnsons

Greetings!  In last summer’s training session, we had a great group of people from all over the world (excellent team of 12 from Ireland) as well as North America (excellent team of 5 from the Pinon, Arizona Navaho Reservation ) and teachers from all age groups, kindergarten to university level.  There were more than 80 people in four different trainings.  All of you who were here are invited back.  Those of you who were not here should consider attending this summer (July 23-27).  We would love to have you.  

One of the trends for us has been the increased interest in structuring cooperation in high schools.  The implementation of cooperative learning in Maine Township High School District and in South High School in Downers Grove (both in the Chicago area) is impressive and a good place to go to see cooperative learning in action.  We have also rekindled a partnership with the “Idea Team” that planned Celebration School for Disney Corporation and are working with High Schools in the Florida Keys in buildings specifically designed for cooperation.  

We continue to host visiting scholars from several different countries (Japan, Germany, and Italy most recently) who are doing research on cooperative learning.  Four more of our books have been translated into other languages this year.  It is clear that cooperative learning is growing internationally.  It is not surprising as the research is wide-spread and has always indicated that human beings are more productive and happy in a cooperative environment than they are when isolated from others.   

We have also traveled to several different countries.  We have made presentations on cooperative learning in Ireland, Italy, Peru, Scotland, and Poland this year.  We have met many committed and creative educators during these visits.  

We wish you the best in your implementation of cooperative learning and once again assure you that you are on the right track for making positive differences in students’ academic and personal lives.  Hang in there! 

Roger and David 
Cooperative Learning And Moral Education

David W. Johnson & Roger  Johnson

Everyone agrees that moral education is needed, but there is very little agreement on how it may be effectively provided.  While there are many sources of moral education, such as families and churches, schools are major contributors.  Moral education is one form of socialization.  A primary purpose of schools is to socialize children, adolescents, and young adults into the values, attitudes, roles, competencies, and ways of perceiving the world that are shared by their family, community, society, and culture.  Socialization takes place through group memberships and interpersonal relationships.  

A central aspect of socialization is the inculcation of moral values and character.  Morals are inherently social, as they are rules of “right” conduct that guide behavior in groups and interpersonal relationships.  Morals are learned, internalized, and expressed in groups and relationships within a larger community and society context.  

For the school to have impact on moral education, it must establish itself as a moral community and ensure that students are involved in positive and caring relationships with schoolmates and faculty.  A powerful influence on both these requirements is the use of cooperative learning.  

Creating A Moral Community

A community consists of individuals who share common goals, values, and culture.  A community is first and foremost cooperative.  A moral community is created when all members have internalized the same moral values.  New members, such as children and youth, have to be taught values and demonstrate that they have internalized them.  

Moral values are learned and internalized by working together to achieve mutual goals, adopting roles that facilitate the achievement of the community’s goals, and identifying with members of the community who exemplify the community’s values.  These avenues of learning and internalizing values are more available in cooperative than in competitive or individualistic situations.  Schools, therefore, should implement cooperative learning in order to provide the cooperative efforts, adopt assigned roles, and have the opportunity to identify with others.  

Schools should also structure positive interdependence at the class, grade, department, and school levels to ensure that the school is both a learning and a moral community.  

Cooperative Competencies

Being part of a community requires members to communicate effectively, provide leadership, build and maintain trust, make effective joint decisions, and resolve conflicts constructively.  These competencies are learned and perfected more effectively in cooperative than in competitive or individualistic situations.  

Value Transmission

In order for moral values to be transmitted from the school to the individual student, students must be open to being influenced (as opposed to being defensive and resistant), positive models of the values must be available, and positive relationships are required.  

1.  Openness To Influence

Participants in cooperative situations are more open to (a) influencing others, and (b) being influenced by others, than are participants in competitive or individualistic situations.  This openness to influence allows moral values to be transferred from the community to the individual.  Not only is there more openness to influence, most influence strategies within cooperative situations tend to be supportive rather than coercive.  
2.  Modeling Prosocial Values

A powerful influence on moral socialization is exposure to models who engage in behavior reflecting the values being internalized.  Like a ball player who needs to see other players in action in order to learn and improve, members of a moral community must see other members engage in actions reflecting the community’s values in order to understand how to do so themselves.  Visible and credible models who demonstrate the recommended values and who directly discuss their importance are powerful influences.  People are most likely to accept new moral values when they come into contact with others who have successfully adopted them.  Participants benefit from other group members' modeling behaviors and values more in cooperative than in competitive or individualistic situations.  

3.  Positive Relationships
Moral values are internalized within relationships.  Involvement in two-way, positive, personal, and caring relationships sets the stage for (a) identifying with members who exemplify the community’s values, (b) adopting and supporting the community’s norms and values, and (c) adopting the roles individuals will play in the community.  The relationships also provide arenas for the discussion of moral values and moral issues.  

There is overwhelming evidence that more positive relationships are developed with peers, superiors, and subordinates in cooperative than in competitive or individualistic situations.  As a result, more constructive moral socialization tends to take place in cooperative situations.  Cooperative learning is obviously the easiest way to promote the needed positive relationships in schools.  

Making Moral Judgments

Learning to make moral judgments involves using higher-levels of cognitive and moral reasoning, accurately taking others’ perspectives, and being open-minded when confronted with opposing views.  

1.  Level Of Reasoning

The level of cognitive reasoning tends to be higher in cooperative than in competitive or individualistic situations and there tends to be more frequent use of meta-cognitive strategies.  The same thing seems to happen with level of moral reasoning.  Higher stages of moral reasoning tend to be used in cooperative than in competitive or individualistic situations.  

2.  Perspective-Taking

The internalization of the moral values of a community may require the ability to view situations and problems from a variety of perspectives.  Students need to recognize the limitations of their idiosyncratic perspective and learn to assume the perspectives of others.  Cooperation tends to promote more accurate perspective taking than do competitive or individualistic situations.  

3.  Open Mindedness

Values have to be refined and modified as individuals deal with changing circumstances and situations.  Members of a community may disagree as to how best apply values in their efforts to achieve the community’s goals.  When members open-mindedly listen to each other’s conclusions and ideas, moral education is enhanced.  Individuals participating in cooperative situations tend to be more open-minded than do individuals participating in competitive or individualistic situations.   In competitive and individualistic situations individuals tend to closed-mindedly refuse to incorporate others' viewpoints in their own reasoning and conclusions.  

Moral Identity

Moral identity is the view of oneself as a moral person, with character, who acts with integrity.  A moral orientation adds an “ought to,” obligatory, quality to identity.  Being involved in cooperative efforts affects identity in at least two ways.  First, it creates a personal moral identity based on being part of a community in which members promote each other’s success and well-being.  Engaging in such prosocial behaviors influences identity.  Elementary school students who privately agreed to give up their recess time to work for hospitalized children saw themselves as more altruistic immediately as well as a month later.  

Promoting other members’ success also tends to inculcate mutual respect and egalitarianism (i.e., a belief in the equal worth of all members even though there may be differences in authority and status).  Even when their task performances were markedly discrepant, members of cooperative groups tend to view themselves and their groupmates as being similar in overall ability and deservingness of reward.  

Second, being part of a cooperative effort creates a joint moral identity shared by all other members of the community.  A person is not only a distinct and unique individual, but are also “a boy scout,” “a golden gopher,” “a Minnesotan,” and “a member of the Habitat For Humanity.”  Identity in cooperative situations defines the person as part of numerous communities that share a joint identity.  These joint identities provide layers of positive feelings toward oneself.  

It should be noted, furthermore, that participants in cooperative situations tend to see themselves as being of more value and worth than do participants in competitive or individualistic situations.  While contingent self-esteem dominates competitive situations, basic self-acceptance tends to dominate cooperative situations.  
Identity in a competitive context defines a person as a separate individual striving to win either by outperforming others or preventing them from outperforming onself.  Competitors tend to value “schadenfreude” (i.e., taking pleasure in the misfortune of others).  Thus, a competitor may have a moral identity involving the virtues of inequality, being a winner, and disdaining losers.  

Moral Inclusion 

Engaging in cooperative or competitive efforts inherently influences moral inclusion and the scope of justice.  Moral inclusion consists of who is (and who is not) part of your moral community and therefore subject to the moral rules of the community.  Individuals and groups excluded from one’s moral community are outside of one’s scope of justice.  Moral exclusion exists when moral values and rules that apply in relations with insiders are not applicable.  Moral exclusion permits and justifies the derogation and mistreatment of outsiders.  Those outside the scope of justice can be viewed as nonentities (e.g., less than human) who can be exploited (for example, illegal immigrants, slaves), or enemies who deserve brutal treatment and death.  

In competitive and individualistic situations, the boundaries between ingroups (in which moral inclusion exists) and outgroups (which are morally excluded) are quite strong and well marked.  Cooperative situations, on the other hand, promote a much wider range of moral inclusion and scope of justice.  Especially when the members of diverse backgrounds and cultures participate in the same cooperative group, moral inclusion is broadened.  Cooperators are more likely than competitors or individualists to see all of humanity as being entitled to fair treatment, justice, and help and may even extend moral inclusion and the scope of justice to other species and life forms.  Albert Schweitzer, for example, included all living creatures in his moral community, and some Buddhists include all of nature.  

The research indicates that the more students participated in cooperative learning experiences and the more cooperatively they perceived their classes, the more they believed that everyone who tried had an equal chance to succeed in class, that students got the grades they deserved, and that the grading system was fair.  

Join The AERA SIGs

Members of the American Educational Research Association should make sure they are members of the Cooperative Learning and the Conflict Resolution Special Interest Groups.  

New Monograph And  Edited Journal Issue

Johnson, D. W., & Johnson, R.  (2005).  New developments in social interdependence theory.  Psychology Monographs, 131(4), 285-358.  

This monograph presents an update of the theory, research, and practice of cooperative, competitive, and individualistic learning.  It represents a summary of much of our work during our careers.  

Johnson, D. W., & Johnson, R. (Guest Editors).  (2005).  Peace education.  Theory Into Practice, 44(4), Fall Issue.  

This journal issue presents a variety of peace education programs from around the world.  
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Honors

Roger and David were selected to receive the 2007 Brock International Prize in Education, administered by the College of Liberal Studies at the University of Oklahoma.  The Prize recognizes individuals who have made a specific innovation or contribution to the science and art of education that has the potential to provide long-term benefit to all humanity.  Previous winners include Douglas B. Reeves, Beverly Daniel Tatum, Elliot W. Eisner, David C. Berliner, and John Goodlad.  


Summer Workshops

Minneapolis, Minnesota

July 23 to July 26 

Foundations Of Cooperative Learning

Advanced Cooperative Learning

Creative Conflict (Teaching Students To Be Peacemakers, Constructive Controversy)
Leading Cooperative School
Foundations Leadership Training
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