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Classroom And School Management:  The Three Cs Program
                       Editors:  David W. Johnson and Roger T. Johnson

Greetings From The Johnsons

Here we are again.  We are as busy and intent on changing schools to be cooperative places free from violence as we have ever been.  Our major work in the last year includes (a) continued work with cooperative learning at the college level in a number of different countries, (b) work overseas in Hong Kong, Malaysia, Australia, and Saudi Arabia, (c) continued our involvement in Celebration School, and (d) work maintaining our network schools.  We have been privileged this year to have two Fullbright Scholars (one from Japan and one from the Czech Republic) at the Cooperative Learning Center.  In addition, our research and theorizing on cooperative learning, academic controversy, and conflict resolution are thriving.  We continue to be impressed with your efforts to implement cooperative learning in your classrooms, schools, districts, and regions.  We are counting on you to “stir up your share of trouble.”  We are.  Laurie Stevahn continues to work with us, Jim Mitchell finished his dissertation and now is Dr. Jim, and Jane Zewers still gets us to the right places with the right materials.  

Your Approach To Class And School Management

Given below are a series of teacher actions.  Mark the ones that you use to establish and maintain order in your classes.  

	____1.
	I use rewards and punishments to manage student behavior.

	____2.
	I teach students the procedures and skills they need to regulate their own behavior.

	____3.
	I clearly define rules of conduct.

	____4.
	I use cooperative learning groups to establish respect for other people and the common good.

	____5.
	I keep students under close surveillance.

	____6.
	I teach students the problem-solving negotiation and peer mediation procedures and skills.

	____7.
	I ensure there are serious negative consequences for students who break the rules.

	____8.
	I teach students the civic values needed for a community to function effectively.


Classroom management problems are, by definition, disruptions to the overall cooperative nature of the school.  The purposes of classroom and school management are to (a) prevent disruptions of and resistance to learning and (b) restore order after a disruption has taken place.  Classroom management systems may be placed on a continuum from:  

· Teacher-centered use of rewards and punishments to control student behavior 

· To 

· Teaching students the procedures and skills they need to regulate and control their own and their classmates’ behavior.  Self-regulation is the ability to act in socially approved ways in the absence of external monitors by deciding how they should behave and engaging in the chosen actions.  

For every odd numbered question you marked give yourself one point for the teacher-centered approach and for every even numbered question give yourself a point for the student self-regulation approach.  

The student self-regulation approach to classroom and school management is known as the Three Cs Program.  

	C
	Cooperative Community

	C
	Constructive Conflict

	C
	Civic Values


1.  Creating A Cooperative Community

School and classroom management begins with establishing a learning community based on cooperation (i.e., working together to achieve mutual goals) (Johnson, Johnson, & Holubec, 1992, 1993).  A community is a group of people who live in the same locality and share common goals and a common culture.  The school community is made up of the faculty and staff, the students, their parents, members of the neighborhood, and other stakeholders in the school (such as district administrators, government officials, college admission officers, and future employers).  

The heart of community is positive interdependence (individuals believe they are linked with others so they cannot succeed unless the others do and vice versa).  Positive interdependence may be structured through mutual goals, joint rewards, divided resources, complementary roles, and a shared identity.  To create a learning community, positive interdependence must be structured at all levels of the school:  Learning group, classroom, interclass, school, school-parent, and school-neighborhood.  

	Levels Of Interdependence
	Types Of Interdependence

	Learning Group
	Mutual Goals

	Class
	Joint Rewards

	Inter-Class
	Divided Resources

	School
	Roles

	School – Parent
	Shared Identity

	School - Neighborhood
	


Establishing a cooperative community begins with the use of cooperative learning.  Cooperative learning is the instructional use of small groups so that students work together to maximize their own and each other's learning.  There are three types of cooperative learning:  Formal cooperative learning, informal cooperative learning, and cooperative base groups.  

Class interdependence is structured through class goals (criteria for students to reach, improvement goal for each student, total class score), class rewards or celebrations (bonus points when class members achieve up to criterion, nonacademic rewards such as extra recess time or a class party), class roles (classroom government, class newsletter in which each cooperative group contributes one article), and class processing (class meetings).  Finally, a common class identity may be created through a class name, slogan, flag, or song.  

Interclass interdependence may be created by organizing classes into a “neighborhood” or a “school within a school.”  Science and math, or literature and social studies, may be integrated and the classes combined.  Students of different ages can be involved in cross-class “reading buddies.”

School interdependence may be established by school goals (how many vocabulary words can the school learn in a week), school celebrations, school roles (school government, newsletter in which each class contributes one article), and school processing, and school identity (one day a week everyone wears the school colors).  

Parents may be involved in establishing school goals and the “strategic plan” to achieve the goals, producing a school newsletter, publishing the school yearbook, volunteering in classes, helping conduct special projects, and serving on all school committees or the site council.  The PTA may raise money for supplies and technology.  A faculty-parent task force may be formed to deal with serious discipline problems.  

The school mission can be supported by local merchants through such programs as giving a discount to students who have a card verifying that in the last grading period they achieved a “B” average or above.  Members of the neighborhood could contribute resources to school activities such as playing in the school band.  Classes could do neighborhood service projects, cleaning up a park or mowing the yards of elderly residents.  

2.  Constructive Conflict

Once a cooperative community has been established, the next major issue is to establish procedures for managing conflict.  The two procedures are academic controversy and the peacemaking program (problem-solving negotiations and peer mediation).  

Academic Controversy

To ensure that intellectual conflict occurs frequently and skillfully, teachers need to structure academic controversies frequently and teach students how to resolve them (Johnson & Johnson, 1995c).  A controversy exists when one person’s ideas, opinions, information, theories, or conclusions are incompatible with those of another and the two seek to reach an agreement.  Students:  

1.  Research And Prepare A Position:  Each pair develops the position assigned, learns the relevant information, and plans how to present the best case possible to the other pair.  Near the end of the period pairs are encouraged to compare notes with pairs from other groups who represent the same position.  

2.  Present And Advocate Their Position:  Each pair makes their presentation to the opposing pair.  Each member of the pair has to participate in the presentation.  Students are to be as persuasive and convincing as possible.  Members of the opposing pair are encouraged to take notes, listen carefully to learn the information being presented, and clarify anything they do not understand.  

3.  Refute Opposing Position And Rebut Attacks On Their Own:  Students argue forcefully and persuasively for their position, presenting as many facts as they can to support their point of view.  Students analyze and critically evaluate the information, rationale, and inductive and deductive reasoning of the opposing pair, asking them for the facts that support their point of view.  Students refute the arguments of the opposing pair and rebut attacks on their position.  Students discuss the issue, following a set of rules to help them criticize ideas without criticizing people, differentiate the two positions, and assess the degree of evidence and logic supporting each position.  They keep in mind that the issue is complex and they need to know both sides to write a good report.  

4.  Reverse Perspectives:  The pairs reverse perspectives and present each other's positions.  In arguing for the opposing position, students are forceful and persuasive.  They add any new information that the opposing pair did not think to present.  They strive to see the issue from both perspectives simultaneously.  

5.  Synthesize And Integrate The Best Evidence And Reasoning Into A Joint Position:  The four members of the group drop all advocacy and synthesize and integrate what they know into a joint position to which all sides can agree.  They (a) finalize the report, (b) present their conclusions to the class, (c) individually take the test covering both sides of the issue, and (d) process how well they worked together and how they could be even more effective next time.  

Peacemaking Program

In addition to intellectual conflicts, there are conflicts of interests.  All members of the school community need to know how to engage problem-solving (integrative) negotiations and peer mediation (Johnson & Johnson, 1995b).  

The steps for problem-solving negotiations are (a) describing what you want, (b) describing how you feel, (c) describing the reasons for your wants and feelings, (d) taking the other’s perspective, (e) inventing three optional plans to resolve the conflict that maximize joint benefits, and (f) choosing one and formalizing the agreement with a hand shake (Johnson & Johnson, 1995a, 1995b).  

When negotiation does not work, then mediation is required.  A mediator is a neutral person who helps two or more people resolve their conflict, usually by negotiating an integrative agreement.  Mediation consists of (a) ending hostilities, (b) ensuring disputants are committed to the mediation process, (c) helping disputants successfully negotiate with each other, and (d) formalizing the agreement.  

Once students understand how to negotiate and mediate, the peacemaker program is implemented.  Each day the teacher selects two class members to serve as official mediators.  Any conflicts students cannot resolve themselves are referred to the mediators.  The role of mediator is rotated so that all students in the class or school serve as mediators an equal amount of time.  Initially, students mediate in pairs to ensure that shy or nonverbal students get the same amount of experience as other students.  

3.  Civic Values

Some historians claim that the decline and fall of Rome was set in motion by corruption from within rather than by conquest from without.  Rome fell, it can be argued, because Romans lost their civic virtue.  Civic virtue exists when individuals meet both the letter and spirit of their public obligations.  School and classroom management requires that all members of the school community adopt a set of civic values (Johnson & Johnson, 1996b, 1998).  A learning community cannot exist in schools dominated by (a) competition where students are taught to value striving for their personal success at the expense of others or (b) individualistic efforts where students value only their own self-interests.  

Rather, students need to internalize values based on common goals and mutual efforts to achieve them, such as (a) commitment to own and others’ success and well-being as well as to the common good, (b) success depends on joint efforts to achieve mutual goals, (c) facilitating, promoting, and encouraging the success of others is a natural way of life (a smart cooperator will always find ways to promote, facilitate, and encourage the efforts of others), (d) the pleasure of succeeding is associated with others' happiness in their success, (e) other people are potential contributors to one’s success, (f) own and other people’s worth is unconditional (because there are so many diverse ways that a person may contribute to a joint effort, everyone has value all the time), (g) intrinsic motivation based on striving to learn, grow, develop, and succeed is valued (learning is the goal, not winning), (h) people who are different from oneself are to be valued as they can make unique contributions to the joint effort.  

Such civic values both underlie and are promoted by the cooperation and constructive conflict resolution that take place in the school.  The value systems underlying cooperation and problem-solving negotiations are a hidden curriculum beneath the surface of school life.  The school also inculcates its values through direct instruction, modeling and identification, the enactment of assigned and voluntary roles, group influences, and the hidden curriculum existing in the pattern and flow of daily school life.  

4.  Overview

Effective schools begin with creating a learning community by establishing cooperation at all levels in the school.  Cooperative efforts provide the foundation on which all other aspects of effective schools are built.  To maintain the learning community, constructive conflict resolution procedures must be taught to all members of the school.  To guide and direct the cooperation and constructive conflict resolution, civic values must be inculcated in all members of the school.  While each of the Cs may be discussed and implemented separately, together they represent a gestalt in which each enhances and promotes the others.  

Visit Our Web Page:  

www.co-operate.org

Visit our web page for the latest news on cooperative learning and conflict resolution.  

Summer Training!

In addition to the foundation and advance trainings (Brown Book & Green Book), there are a number of new trainings!  

Assessment And Cooperative Learning:  The two most important assessment issues are making assessments meaningful and managing all the work the new assessment procedures require.  Cooperative learning is essential for both of these issues.  All the latest assessment procedures will be taught.  

1998 Leadership Conference:  Anyone who has taken our Leadership Training is invited to attend this conference.  Call Linda for details.  (612) 831-9500; FAX: (612) 831-9332  

Join The AERA SIGs

If you are not a member of the Special Interest Groups in the American Education Research Association on Cooperative Learning or on Conflict Resolution, you should be.  Membership information may be attained from Laurie Stevahn at the Cooperative Learning Center (612) 624-7031.  

Circles Of Learning Special!

A once-in-a-lifetime opportunity!  While they last, slightly distressed copies of Circles of Learning may be purchased for $5.00 a copy plus postage!  Anyone interested contact Interaction Book Company (612) 831-9500.  


Soon To Arrive!

Coming this spring are revisions of the Brown (Cooperation In The Classroom), Green (Advanced Cooperative Learning), and college (Active Learning) books.  Stay tuned to find out specific dates.  

Interaction Book Company
7208 Cornelia Drive

Edina, MN 55435

(612) 831-9500

FAX:  (612) 831-9332
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