The Cooperative Link





Greetings From The Johnsons


Happy Holidays!  We hope you are well.  You have had several months to establish cooperative learning in your classroom and begin your journey of improving your competence in using cooperative learning with skill and grace.  Doing so is much easier when you work with implementation partners.  Having colleagues to help you implement cooperative learning and continuous improve your skills in doing so dramatically changes the quality of school life.  Focusing on implementation of cooperative learning places the emphasis on where the action truly is.  Real change takes place in classrooms, not in training sessions.  The training you received is important, but not as important as the ways you work together with other teachers to implement what you have learned about using cooperative learning.  


There are a number of ways in which you work with your interested colleagues to increase continuously expertise in cooperative learning.  You need to map your journey, take stock and assess how frequently you are using cooperative learning, formulate your goals, select your implementation partners to help you achieve your goals, commit yourself to helping your colleagues achieve their implementation goals,  





Mapping Your Journey


Your journey with cooperative learning began with a single step and it proceeds, one step at a time.  Reflect on your journey.  What pathways have you traveled to get to your current level of expertise in using cooperative learning?  When did your journey (using cooperative learning) start?  Where did it start?  What was your second step?  In the table given below, write down the history of your training in cooperative learning.  Then compare it with the ideal journey.  Finally, plan the next steps of your training.  


Table 1


Steps            Your Journey                          Ideal Journey


One�
�
Awareness Session�
�
Two�
�
Foundation Course (Brown Book)�
�
Three�
�
Join Colleagial Implementation Team�
�
Four�
�
Advanced Course (Green Book)�
�
Five�
�
Leading Coop School (Silver Book)�
�
Six�
�
Rainbow Days�
�
Seven�
�
Creative Conflict (Red Book)�
�
Eight�
�
Leadership Training (Yellow Book)�
�
Nine�
�
Other Cooperative Learning Trainings�
�
Ten�
�
�
�



Setting Your Goals For Ongoing Use Of Cooperative Learning


Training is only part of the process of gaining expertise in using cooperative learning.  Actually using it in your classroom is another part.  In perfecting your skills in using cooperative learning, you have to plan for the season, not the play.  Your long-term goal is to improve continuously your skills and expertise in using cooperative learning.  Broadly, your goals may include:  


1.  Using the five basic elements to teach any lesson in any subject area in any curriculum cooperatively.  


2.  Using the five basic elements to solve any problem students have in working together cooperatively.  


3.  Making all your classroom routines cooperative.  If you have students do homework every day, for example, your goals may include implementing cooperative homework checking pairs.  


5.  Making all your major lessons cooperative.  If you teach English composition, for example, your goals may include making all written assignments peer edited within cooperative groups.  


Beyond these broad goals, you need specific and concrete guidelines for your use of cooperative learning.  The following procedure may help.  First, list the ways you are using cooperative learning now.  Second, list your next steps (ways you are going to next use cooperative learning).  Third, list your plans for using cooperative learning in the future.  





Ways I Use CL Now    Ways I Will Next Use CL   Ways I Will Someday Use CL


�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
Once you have your plans laid out, you are ready to select your partners to help you implement them.  





Selecting Your Implementation Partners


In order to continuously improve your use of cooperative learning you need implementation partners.  Implementation partners are colleagues who are also using cooperative learning and form a covenant to help each other use cooperative learning in a better and better way.  You may find implementation partners in several ways.  First, choose your implementation partners by listing which colleagues you like and which colleagues like cooperative learning.  You then determine who is listed in both columns and invite them to be part of a colleagial support group on implementing cooperative learning.  





Colleagues You Like        Colleagues Who Like CL       Potential Teammates


�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�



Second, you may find implementation partners through a match making procedure connecting rookies and veterans.  The match making procedure is as follows.  List the teachers in your school who are using cooperative learning.  Classify them into four groups--beginners, novices, veterans, superstars.  Then match the veterans and superstars with beginners and novices. Schedule time for them to meet.  The veterans and superstars become coaches and mentors to the beginners and novices.  


Beginners           Novices               Veterans              Superstars


�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�
�



Third, you draw for implementation partners.  Each week the teachers implementing cooperative learning meet and draw new partners:  


1.  Organize a reunion for all teachers in the school (or district) who have been trained in cooperative learning.  


2.  Have attendees share how they have been using cooperative learning, what lessons they have planned, and how students have responded to working cooperatively.


3.  Draw names to see who will be partners for the next week (or two weeks).  


4.  Review the four responsibilities of partners.  Partners meet each day and (a) discuss one of their students each day (making a plan for improving the student’s teamwork skills) and (b) plan a lesson to be conducted cooperatively.  Partners do at least one walk-through of each other’s classroom each day.  Finally, partners coteach a lesson per week.  Partners can add new responsibilities depending on their implementation efforts at the time.  


Once you have your implementation partners, your use of cooperative learning is ready to take a leap forward and your responsibilities for helping your partners increase their expertise in cooperative learning begin.  Those responsibilities include engaging in daily walk-throughs and celebrating successes.  





Walk Throughs


To help another teacher implement cooperative learning you must actually see what the teacher is doing in his or her classroom, find instances where the teacher is using cooperative learning effectively, and recognizing and celebrating the teacher’s actions.  In other words, you have to look a colleague in the eye and say, “I’m here in your classroom.  I saw what you did.  It was great.  The world needs more teachers like you!”  Doing so is called a walk-through.  


A walk-through is a visit to a classroom for less than 15 minutes with the intent of observing something good about the use of cooperative learning and giving the teacher positive feedback.  There are three parts of a walk through.  


1.  You visit a classroom, 


2.  You focus on a concrete and specific teacher action (or students’ actions resulting from what the teacher did).  


3.  You give honest and positive feedback about its effectiveness.  


The more concrete and specific the effective action you note, the better.  The more you focus on the five basic elements of cooperation, the easier it will be to find a specific and constructive teacher action.  Ignore the negatives (unless there is an emergency).  You are not there to evaluate.  You are there to encourage.  





Celebrating Success


Celebrating successes is an important part of being a colleague.  It builds positive relationships and provides concrete evidence that you are committed to their implementation of cooperative learning.  As a colleague you should be a master of celebration.  You should make sure that celebrations:  


1.  Are public and visible.  


2.  Focus attention on your colleague’s effectiveness in using cooperative learning.  


3.  Focus attention on the effective use of the five basic elements to structure cooperation among students.  





Ongoing Inschool Training


There are a number of ways that training can continue during the school year.  One is through Rainbow Days.  Rainbow Days are trainings that focus on the combination of cooperative learning applied to a specific issue.  Periodically throughout the school year Rainbow Days (sessions) can be organized that are taught either by an outside consultant (such as Roger) or by one of the teachers in the school.  





Your Rainbow Days (Sessions)                 Standard Rainbow Days (Sessions)


�
CL & Educating At-Risk Students�
�
�
CL & Increasing Students’ Self-Esteem�
�
�
CL & Inclusion Of Special Ed Students�
�
�
CL & Assessment (New Formats)�
�
�
CL & Integrated Curriculum�
�
�
Critical Thinking/Higher-Level Reasoning�
�
�
CL & Special Curriculums (Math, Science)�
�



Using Nuts And Bolts Of Cooperative Learning


Each week teachers using cooperative learning can meet and discuss one aspect of the teacher’s role in using cooperative learning.  We have recently published a new book entitled, The Nuts and Bolts of Cooperative Learning, for such a purpose.  The book is a step-by-step, how-to-do-it coverage of the teacher’s role in using cooperative learning.  Using mnemonics to help readers remember the procedures discussed, each chapter provides practical strategies for each specific step of the teacher’s role.  Fifteen different ways are given for assigning students to groups.  Procedures are detailed for how to assign roles to students, arrange the room, and arrange materials.  Visual organizers are given for explaining the academic task and the cooperative goal structure.  Eight different ways to structure individual accountability and numerous ways to teach students social skills are given.  Cooperative structures to organize lessons are given.  How to monitor students’ taskwork and teamwork efforts is described.  Various assessment procedures are detailed.  Various ways to structure group processing, processing starters, processing quickies, hints for giving feedback, ways to set improvement goals, and ways to celebrate the group’s hard work are given.  


The practical suggestions given for each step of the teacher’s role provide a focal point for professional discussions on how to implement cooperative learning.  Each week, the discussion can be on one aspect of teacher’s role.  Favorite ways to conduct the step can be exchanged.  New ways to implement the step can be created.  Ways to deal with related barriers to using cooperative learning can be found.  





Positive Interdependence


Each week implementation partners can meet and discuss ways to strengthen their use of positivie interdependence.  Positive interdependence is the heart of cooperative learning.  The more skilled teachers are in implementing positive interdependence, the more successful their use of cooperative learning is.  Last year we published a small book and a video on the ways to use positive interdependence (Positive Interdependence:  The Heart Of Cooperative Learning).  Practical suggestions for how to structure each of the nine types of positive interdependence are included in the book along with exercises to help teachers master their use.  Each week an implementation teaching team can take one type of positiive interdependence and work on implementing it in their lessons.  The video provides a model of how each type may be used by actual teachers.  








Cooperative learning open house  (how to)  





(video:  circles of learning, positive interdependence)  (how to)  





Colleagial teaching team meetings What Do You Do When You Meet





4.  Forming a colleagial teaching team  


7.  Meetings  (how to)  


10.  Cooperative learning open house  (how to)  


12.  Using the five basic elements as your tool kit.  


13.  Looking Ahead:  Next Summer’s Schedule  








Training can continue through connecting with broader networks of educators interested in cooperative learning.  There are a number of national organizations (such as the American Educational Research Association and the Association for Supervision and Curriculum Development) that have special interest groups in cooperative learning.  At these conventions the members of special interest groups can meet and exchange lessons and implementation ideas.  














Back to school means back to making cooperative learning a foundation in education.  The future is here, classes are under way, and once again you are taking steps to utilize and strengthen cooperative learning in your school for the benefit of all students.  Doing so means putting the ideas and plans you made during summer trainings into practice.  Now the real work of implementation begins.  On-site follow-up will play an important role in your success.  In this issue of the Link, we focus on follow-up and its importance, outline practical steps for establishing and maintaining follow-up, and provide sample follow-up agendas, activities, and schedules.  Cooperative collegial teams are, of course, instrumental in follow-up.





The Need For Follow-up


Question:  "How long does it take to become an expert in using cooperative learning?"  


Answer:  "At least one lifetime!"


Developing expertise in cooperative learning is a never-ending process that begins with training.  Whether you just completed training in the fundamentals of cooperative learning or participated in additional trainings to refine and extend your expertise, the true test of training occurs when you return to school and attempt to implement what you have learned.  You quickly discover that, although the idea of working together to accomplish mutual goals is relatively simple, implementation is not.  That's why on-site follow-up is essential.  Training alone cannot provide the kind of school-based support that is necessary to facilitate effective implementation and ensure successful long-term use of cooperative learning.  Follow-up helps ensure that training will transfer to classrooms and schools by attending to several needs.  


First, educators need to conceptually understand the nature of cooperative learning and the basic elements that make it work.  Conceptually understanding the cause-and-effect relationships between the basic elements underlying all cooperative procedures and the instructional outcomes desired enables educators to construct a mental framework for guiding effective practice, making adjustments, and integrating new knowledge.  The result is increased retention, transfer, and long-term use of cooperative learning with fidelity and flexibility.  Conceptual understanding develops, in part,  through procedural learning as educators try cooperative strategies in classrooms (and staff meetings), obtain feedback on actions taken, reflect on how to improve, then engage in the actions again in modified and improved ways.  On-site follow-up facilitates the practice-feedback-reflection-modification cycle by providing time for educators to engage in the process.





--Insert Figure 1 About Here--


Second, educators need success in using cooperative learning.  Trying cooperative procedures in classrooms (or staff meetings) involves risk-taking.  When educators risk trying, the benefits must at least initially equal the costs (with the expectation that continued practice and refined use will produce benefits that far exceed costs).  Success breeds success and fuels motivation for continued practice.  Difficulties and challenges arise, however, as cooperative learning applications are attempted at school.  In the classroom, contextual circumstances (such as student discipline problems, absences, interruptions, class timetables, and curriculum materials) often work against successful implementation.  Such difficulties will become permanent roadblocks to implementation if solutions are not found.  On-site follow-up facilitates the problem solving that is necessary for teachers to successfully transfer cooperative learning concepts and procedures to personal teaching contexts.


Third, educators need pressure with support for risk-taking.  We all have good intentions to put into practice what is learned in training.  Good intention, however, does not always result in concrete action once back at school.  Daily demands, comfortable old routines, fear of failure, and figuring out where and how to begin using cooperative procedures are just a few reasons why transfer does not readily occur.  On-site follow-up can foster accountability (in a positive way) for trying cooperative learning.  You are much more likely to try a new cooperative procedure if you know that follow-up will take place, that the mutual expectation is for everyone to share what has been tried, and that   help, assistance, and support for continued practice will be provided.


Fourth, educators need to teach one another.  People learn things better if they learn it in order to teach someone else.  Teaching another promotes higher level conceptual understanding, reasoning, and cognitive organization which, in the case of colleagues teaching colleagues about cooperative learning, increases the likelihood of retention, transfer, and long-term use of cooperative learning.  That is why part of developing expertise in cooperative learning means teaching what you know to someone else.  On-site follow-up enables colleagues to teach each other by sharing, explaining, and elaborating upon cooperative lessons used in the classroom.  As teachers encourage colleagues to try the lessons that were successful, commitment to continued use of cooperative learning increases.   


Fifth, educators need to make improvement of instruction in general, and cooperative learning specifically, a central ongoing focus.  Dealing with the many non instructional daily demands and unexpected circumstances at school can easily cloud the need to continually focus on instructional improvement.  Regular and continuous follow-up can continually illuminate that focus.  


Sixth, schools need to become places where total quality learning flourishes.  Total quality learning occurs in cooperative schools characterized by high-performance, team-based organizational structures.  In such schools, all educators and students are members of teams continually working to improve the processes of teaching, learning, and administrating.  The focus is on documenting and improving processes (rather than inspecting outcomes) because the greater the quality of the educational processes, the greater student achievement will be.  All students are members of cooperative learning groups in classrooms.  All teachers are members of collegial teaching teams in the school, mutually responsible for educating a cluster of students over a number of years.  Each collegial teaching team meets daily to identify and define effective teaching processes, display and interpret data gathered on the performance of those processes, and design an improvement plan for the next implementation of the process (for a full description of total quality learning and continuous improvement procedures see the 1994 revised edition of Leading the Cooperative School by Johnson and Johnson).  On-site follow-up can be a stepping stone in the transition to becoming a high-performance, team-based school.  As teachers work together during follow-up to share, plan, and supportively problem solve use of cooperative learning, the collaborative norms and teamwork skills necessary for total quality learning are developed.  This sets the stage for formally instituting continuous improvement procedures that are implemented day-by-day, year-by-year, forever.  


Seventh, teachers frequently need to celebrate successes.  Long-term, hard, persistent efforts to succeed with cooperative learning come from the heart, not the head, and relationships are the easiest path to the heart.  Celebrating successes is an important part of relationship building because celebrations create positive interaction and provide concrete evidence that people care about each other.  Within cooperative enterprises, it is genuine acts of caring that draw people together and forward.  On-site follow-up enables celebration as successful cooperative lessons are shared. 





Pathways to Expertise


Assess your own journey in developing cooperative learning expertise.  Which pathways have you traveled?  Chart your progress!  Where will be your next step?


--Insert Figure 2 About Here--


--Insert Figure 3 About Here--
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�
AWARENESS





�SYMBOL 183 \f "Symbol" \s 10 \h�	3-6 hours





�SYMBOL 183 \f "Symbol" \s 10 \h�	Purpose: To introduce cooperative learning, its benefits, and the need for training.


�
�
�






�
FOUNDATION


(Brown Book)





�SYMBOL 183 \f "Symbol" \s 10 \h�	4-6 day training





�SYMBOL 183 \f "Symbol" \s 10 \h�	Purpose: To conceptually and experientially learn (a) the basic elements that make cooperative groups work, (b) the teacher's role in structuring cooperative lessons, and (c) the research support for using cooperative learning.


�
�
�



ADVANCED


COOPERATIVE LEARNING


(Green Book)





�SYMBOL 183 \f "Symbol" \s 10 \h�	4-6 day training





�SYMBOL 183 \f "Symbol" \s 10 \h�	Purpose: To conceptually and experientially learn how to (a) use formal, informal, and base groups in an integrated way, (b) integrate cooperative, individualistic, and competitive learning, (c) teach communication, trust, leadership, and constructive controversy skills, and (d) establish collegial support teams. 


�
�
LEADING THE


COOPERATIVE SCHOOL


(Silver Book)





�SYMBOL 183 \f "Symbol" \s 10 \h�	4-6 day training





�SYMBOL 183 \f "Symbol" \s 10 \h�	Purpose: To conceptually and experientially learn how to (a) organize faculty and staff into cooperative teams, (b) use cooperative procedures effectively in meetings, (c) encourage and supervise teacher use of cooperative learning, and (d) be part of an administrator collegial support team.�
�



CREATIVE CONFLICT


(Red Books)





�SYMBOL 183 \f "Symbol" \s 10 \h�	6-12 day training





�SYMBOL 183 \f "Symbol" \s 10 \h�	Purpose: To conceptually and experientially learn how to (a) structure cooperative academic controversies to increase critical thinking, higher-level reasoning, perspective-taking ability, motivation, and achievement, and (b) train students to be peer mediators and help each other negotiate constructive resolutions to interpersonal conflicts.


�
�
LEADERSHIP TRAINING


(Yellow Pages)





�SYMBOL 183 \f "Symbol" \s 10 \h�	5-6 day training





�SYMBOL 183 \f "Symbol" \s 10 \h�	Purpose: To equip educators within a school district to conduct ongoing in-house training by learning how to (a) teach the Foundation, Advanced, and Creative Conflict courses, (b) give in-classroom help and support to teachers being trained, and (c) organize and facilitate the functioning of collegial support teams.�
�






Your Journey





Course�



Year�



Reflections:


Key Learnings and Memories


�



Follow-up Activities


Pursued
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( Johnson & Johnson
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